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This summative review of the
Resilient Impact program focused on
two questions:
• How, in what ways and to what 

degree has the Resilient IMPACT 
program and the intentional 
practice approach impacted on the 
way wellbeing approaches and 
strategies are delivered across the 
TWC school community?

• What are the key program 
outcomes for students, educators, 
leaders and the school 
community?

The review, conducted independently 
by SAHMRI, provides answers to the 
questions by:
• Providing a brief background to

the Resilient Impact program
within the wider TWC context

• Exploring recorded reflections of
Resilient Impact participants

• Describing the results from a
qualitative evaluation of the most
significant changes noted during
the three-year period

• Providing insight into the wellbeing
profile of TWC before and during
Resilient Impact

In order to achieve the above, the
summative review leverages various
underpinning resources, which can be
found in the following attachments:

Attachment 1a-b: A detailed 
theoretical description of LBI’s 
programmatic approach & 
evidence underpinning Resilient 
Impact.

Attachment 2a-2c: Participant
Feedback on the IMPACT 
training and the IMPACT 
Coaching process.

Attachments 3a-3b: A Master's 
thesis from CQU on the most 
significant change evaluation of 
the program.

Attachment 4a-4c: SAHMRI 
measurement of mental health, 
conducted in 2016 and 2017, 
2020 and 2021. 

Executive Summary
The South Australian Health and
Medical Research Institute (SAHMRI)
was engaged to conduct an
independent summative review of the
Resilient Impact program at Tenison
Woods College (TWC), delivered in
partnership with the Life Buoyancy
Institute (LBI) Foundation. The Resilient
Impact program is a whole-of-school
approach to build an educational
community that strives to achieve
optimal learning and wellbeing
outcomes for its students.

This document gives an overview of
three years of collaborative work
conducted between 2019 and 2021. It
collates the findings from a wide variety
of data sources, both quantitative and
qualitative in nature, collected by LBI,
SAHMRI and Central Queensland
University (CQU). The review describes
the progress of the Resilient Impact
program and delves into the substantial
positive effect it has had on the culture
and community at TWC.

It describes the key learnings that
participants got from the training and
sheds insight into how staff integrated
these learnings into their day-to-day

professional practice. It describes how
the learnings gradually got
implemented in the wider TWC
community and way of life, actively
transforming into practical applications
the staff use on a day-to-day basis. In
other words, it uses rich data to
demonstrate how the Resilient Impact
program was successful in being sticky:
it had a long-lasting positive impact for
the many participants that took part in
it.

Finally, it integrates the results from
four wellbeing measurements
conducted at TWC. It shows that the
TWC community scores very well on
mental health outcomes, and that
generally speaking the decline
witnessed in the general population as a
result of the COVID-19 pandemic was
attenuated at TWC at the end of 2021.

Overall, the review illustrates the
significant short- to medium-term
impact that Resilient Impact has had in
its early days, highlighting a positive
foundation for the program to continue
to lead to sustained positive changes in
wellbeing and learning at TWC.

This summative review
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Wellbeing and Learning 
at Tenison Woods College
Tenison Woods College, a dynamic early
learning to year 12 Co-educational
Catholic College in Mount Gambier, has
a strong history in investing in a culture
of wellbeing across its college
community. Its approximately 1,400
students are guided to achieve their
personal best, not only via a dedication
to high quality education and learning,
but to a similar dedication to individual
wellbeing of its students, staff and the
wider TWC community.

TWC sees each of its students as having
unique needs, pathways and gifts, and
it understands that the key to success
for its students lies in their wellbeing.
Investing in student’s mental health,
stimulating their wellbeing, and
providing ways to deal with and grow
after trauma early on and throughout
adolescence, sets them up for a
brighter future and success.

At the core of this approach stand
TWC’s staff, who actively embrace this
combined focus on wellbeing and
learning. Staff are empowered by TWC
policies to explore and develop areas of
professional inquiry or teaching
pedagogy in order to draw out the best
from its students.

A strong culture of embedded
professional development and a proud
history of investing in wellbeing
initiatives fuelled the college’s focus to
develop a college-wide approach to
student wellbeing and learning. Starting
in 2019, in partnership with LBI, TWC
initiated its whole-of-school approach
named the Resilient Impact program.
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Resilient IMPACT program 
The Resilient impact program consists of four key components:

Intentional practice: an underpinning mindfulness-based approach and
set of methods that guides the design and implementation of various high-
impact wellbeing solutions to be implemented at TWC via the IMPACT
Program and Intentional Community Capacity Building. For more
information on intentional practice see www.intentionalpractice.org.

IMPACT Program: a core set of content, resources, practical strategies and
tools that facilitates capacity building at TWC. It is flexible and equips
children, adults, families and communities to understand and apply the
science of wellbeing, trauma, resilience and growth. The program is
practical, translatable and “sticky”, by making scientific evidence relevant
for non-scientific audiences and to translate its implications to practice.
See https://www.lbi.org.au/impact/ for more info on the IMPACT Program.
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pact program
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Intentional Community Capacity Building: a process to transfer IMPACT
Program skills into community growth and capacity. It among others relies
on the “Learn-it, Live-It, Apply-It, Coach-It, Train-it” capacity building cycle.
After learning about the science of wellbeing, resilience, growth and
trauma-responsive practice, community members live this content by
internalising it. Subsequently, they apply it in their personal and
professional life. Community members coach the content to the people
they support and community members train and upskill other community
members, thereby facilitating sustainability in impact.

Wellbeing-and-learning responsive education communities: By combining
Intentional Practice with the IMPACT Program and building capacity at the
community level, the Resilient Impact program aims to build and empower
TWC to become a community that is wellbeing-and-trauma responsive and
strives to attain optimal wellbeing, or in others words a “Connected
Thriving Community”, see https://www.lbi.org.au/wellbeing-and-trauma-
responsive-communities/.

Intentional practice

Impact Program Intentional Community 
Capacity building

Wellbeing and/or 
trauma-responsive 

communities

The Resilient Impact program sets out
to grow the capacity of TWC, its staff
and its students, ultimately fostering
achievement, resilience, positive
growth and impact. It combines a
unifying planning method with highly
practical resources to deliver outcomes
personalised to the local TWC context,
leveraging local wisdom, strengths and
existing practices at the college and
integrating this with best-practice
evidence. Practically, the program
consists of various activities that
together brought the Resilient Impact
program to life during 2019 to 2021.

1. TWC leadership and LBI developed 
a program implementation strategy

2. TWC staff were trained in the 
IMPACT Program 

3. TWC had access to resources and 
methods that reinforced or 
deepened knowledge and allowed 
learnings to be practically applied.

4. Wellbeing coaches were trained 
and accredited to champion the 
IMPACT Program learnings in 
behaviour of TWC staff and the 
wider TWC culture

5. Communities of Practice were 
utilised to develop intentional 
wellbeing and teaching projects 
that leveraged the IMPACT tools. 

TWC as a Connected Thriving Community,
whose members are connected or have meaningful positive relationships with one another, 

and who can build thriving outcomes for themselves and others in their community. Care 
and support, and the formulation of local wellbeing solutions, are provided in a ‘responsive’ 

manner as personalised to individual or community needs and context.
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IMPACT program learnings (Phase 1)

One of the first aspects of the Resilient Impact
program was the completion of the IMPACT
foundations course. 17 participants provided
reflections on the course. They were asked which
important learning concepts were most
important to them, exploring practical
applications of the learning concepts, and
identifying highlights and improvement areas.

The feedback provided by respondents was very
positive. Overall training participants found the
workshop engaging, were very pleased with the
facilitator (David Kelly), enjoyed the content and
collaborating with peers via the group activities.
In their reflections, participants shed insights
into which learning concepts and highlights
stood out, which are highlighted below.

Respond Rather Than React was identified as a
crucial learning concept by most respondents.
Participants reflected on ways to be calmer in
the moment of being challenged by students
(and peers). They specifically referred to Stop
Think React. Teachers indicated that key Resilient
Impact methods (e.g. What-What-How and
working side-by-side) helped in providing easy-
to-use ways to work together with the child to
the needs they needed to respond to.

Flowing on from responding rather than
reacting, participants liked “What is under the

surface?”. Participants really resonated with the
principle of the iceberg as a metaphor for
complexity underpinning problem behaviours.
The topic made them acknowledge the
importance of developing strong relations with
students and doing their ‘background research’
on drivers such as living arrangements, trauma
etc. Growth Action Plans were mentioned as a
crucial tool to help facilitate this concept.

What-What-How came back frequently as a
simple and practical tool to allow participants to
respond & explore what is under the surface, for
themselves and as a tool to use with the
students. The technique was seen as being useful
in landing on strategies to help students, and aid
in conflict resolution and problem solving.

Participants noted the importance of
differentiating between “Activating and
suppressing activities”. Staff reflected on the
importance of determining how activities they
do would affect students differently, i.e. avoid
activities that would suppress students. It helped
them realise a need to match strategies and
activities to the child’s needs, which can be
incorporated inro Growth Action Plans.

Working side by side was another core concept
that was mentioned as being vital in ensuring
staff respond to needs and help students grow.

A key practical highlight from the training was
the Growth Action Plan as a tool to help shape
future behaviour and determine current and
future needs. Participants specifically
appreciated the practical activity of going
through the steps of writing Growth Action
Plans.

Other topics that were mentioned explicitly were
the Three c’s (Competence, Control,
Connection), “fight or flight and the brain” and
“be intentional in moment-to-moment support
roles”.

While most respondents were highly positive
about the workshop, minor feedback was given
to strengthen the workshop in the future. The
key overarching message of improvement was
further strengthening the practicality of the
training. For instance, when working through
Growth Action Plans, participants noted a desire
to increase the focus more on providing tangible
ways to deal with challenging behaviour.
Participants indicating that the bridge between
theory and practice could be challenging. This
ability to discuss practical relevance could
furthermore be stimulated by matching
participants in groups better to similar year
levels, allowing practical learnings to be the most
relevant.

The Three 
Resilient 
Impact 
Phases
The practical activities 
outlined on the previous 
page can be broadly split 
into three phases

1. Learn-It to Live-It Phase 
(2019): TWC staff were 
trained in IMPACT training.

2. Live-It to Apply-It Phase 
(2020): TWC implements 
Communities of Practice to 
develop practical 
applications based on 
training learnings.

3, Apply-It to Coach-It 
(2021): TWC staff further 
embed learnings and 
applications into 
professional life, resulting in 
sustainable implementation 
of practices that benefit 
students and staff.

Reflections on the IMPACT Foundations Training
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Reflections on the Respond Rather than React
Training (introduction to Intentional Practice)
Similar to the feedback on the Foundations 
workshop, 17 participants shared their 
reflections. Reflections overall were very 
positive, with participants indicating that the 
content was relevant and engaging. 
Participants found that the facilitator (Ivan 
Raymond) did an excellent job. This was 
particularly noted considering the workshop 
had to be run online using the zoom platform 
for some workshops as a result of the 
pandemic.

Participants indicated that the training 
overall helped participants link previous 
experience and activities teachers already do 
in their-day-to-day job into a clear 
framework, with easy-to-use language. In 
other words, participants felt that the course 
helped validate previous experience and 
content covered in other PD opportunities 
and their professional expertise. 

The training helped participants create a new 
lens to interactions. It gave them new 
language and tools to respond to the needs 
of young people and peers in school. As a 
participant noted, it even helped them 
develop new ways of working with peers and  
colleagues as they spoke a common 
language. The course was seen as a value-

add to the many interactions that educators 
have and staff commented that the content 
was integrated in day-to-day interactions 
almost immediately.

When looking at key highlights, topics in the 
“Respond Rather Than React” workshop 
mirror those in the foundations workshop. 
Getting more familiar with What-What-How, 
developing Growth Action Plans and 
practicing being side-by-side with the 
student. Respondents felt that they were 
given useful practical tools and methods, for 
example What-What-How for problem 
solving and “the Three C’s” for developing 
understanding. 

Finally, reflections spoke favourably about 
the scientific information the educators got 
about the working of the brain (e.g. the role 
of the frontal lobe) and the useful analogies 
provided (e.g. the analogy of the two brains).

One improvement point noted was that 
some staff realised the workshop was very 
‘full on’, commenting on the fact that 
concentration was sometimes more difficult 
to be kept for longer periods of time.

Reflections on the Intentional
Practitioner Workshop
The reflections on the Intentional 
Practitioner workshop similarly pointed to 
a workshop that was well received. 

Participants indicated that the workshop 
helped them discover nuances to the 
previously covered content. The workshop 
helped participants put the wider IMPACT 
content in the context of TWC, for 
instance using a video that was created 
for the workshop for this purpose. 

The workshop also helped them reinforce 
and strengthen concepts associated with 
intentional practice. 
- Building on What-What-How and to 

connect in-depth with the tool
- Spending significant time to work on 

developing Growth Action Plans
- Working on using the coaching skills 

to action under the surface
- Developing skills in Side-by-Side 

positioning

New topics that were highlights relate 
specifically to the coaching aspects and 
the Intentional Coaching Conversations. 

This included reference to ‘be 
observational not judgement’ and ‘I see 
you, I hear you and what you say matters’. 
Various key coaching activities were 
identified as highlights. The coaching 
conversations with observers were noted, 
as well as the role modelling throughout 
the workshop. Doing mock coaching with 
a group and using role play were also 
identified as highlights.

Participants appreciated the group 
discussions and collaborating with 
colleagues. It was also appreciated that 
they could spend more time with key TWC 
staff including the principle (David 
Mezinec).

For this workshop some improvements 
points were also noted. Participants noted 
the need for a recap of previous sessions 
and while some participants indicated 
that the workshop was well paced, others 
commented that it was quite tightly 
packed and intense. 
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Most 
significant 
change
Parallel to implementing the 
Resilient Impact Program, a 
qualitative evaluation was 
conducted, utilising the ‘most 
significant change’ methodology, a 
form of participatory monitoring 
and evaluation. 

This methodology consists of 10 
steps, which for Resilient Impact 
were executed in two “parts”, 
drawing on the input from two 
separate Community of Practice 
Sharing Days.

These two sharing days also 
coincide with the end of the final 
two phases, thereby offering 
insight in the most significant 
changes that occurred as part of 
the “Live-It to Apply-It” and the 
“Apply-It to Coach-It” phases. 

Communities of Practice were established
to apply IMPACT program learnings into
practice over 2020 and 2021. The impact of
the first year of these communities of
practice was captured using the Most
Significant Change methodology during the
2020 Gilap Wanga Sharing Day. During this
sharing day, a total of 67 educators at TWC
set out to answer the following question:

‘What is the breadth and reach of 
‘application’ of the intentional practice and 
IMPACT program content across the TWC 
school community?’

This was followed by a second question
aimed at drawing out stories of change:

“From your point of view, describe a story 
that epitomises the most significant change 
that has resulted from the Resilient IMPACT 
program at TWC?”

The results of the evaluation show that key
IMPACT program principles were
successfully translated and embedded
within the day-to-day practices at TWC.

As the evaluation rightfully concludes: 

“… as per the intent of the 2020 
implementation, there is overwhelming 
evidence of widespread (but diverse) 
‘application’ of the Resilient IMPACT 
content.”

The Most Significant Change stories that
were captured talk to practical applications
that are beneficial for staff and students, as
well as to practical applications at the wider
college community. It indicates that the
positive impact is very much driven by the
positive contributions of champions (or
‘mavens’ and ‘connectors’, as the document
call them). Champions, IMPACT coaches and
TWC leadership were identified as crucial in
this successful translation.

A variety of Most Significant Change stories
is captured to the right on the next page. A
single quote is highlighted per key domains
of change that were identified, aiming to
highlight how the domain was practically
applied at TWC. The full interim results can
be found in attachment 3a.

Respond Rather than 
React
“I have been trying hard to respond to 
negative behaviours in a calmer way 
rather than reacting to the issue. I 
have found that this has often been 
more productive and results in better 
outcomes for all involved. It also helps 
me to ascertain the real issue and not 
necessarily the issue that presents 
itself at face value or what I may 
assume has transpired. This helps me 
to support those involved to achieve 
resolutions and a more optimistic 
outlook”. 

What-What-How
“The particular area that has been 
particularly beneficial has been the 
implementation of the What-What-
How approach. Although this has been 
something that has been used by the 
school previously, this new approach 
has been explained in a clear manner 
that has allowed us to fully analyse 
problems, issues and planning that 
arise in my work”. 

Gilap Wanga Sharing Day, 2020 

Community of Practice Applications (phase 2)
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Growth Action Plans
“... we explored how to develop student plans using 
the What? What? How? model to address pair and 
small group conflict. With the support of Liz Snell, I 
have been able to develop and use modified Growth 
Action Plans in conjunction with the students 
involved, that supports ongoing self-regulation and 
has contributed to creating more successful learning 
and play environments.”

Collaboration and Shared 
Intent
“ I (and many other staff) have worked to build 
relationships, had discussions about choices they 
have made, responded rather than reacted to 
situations, continued to enforce clear boundaries 
and clear consequences and assisted with guiding a 
more positive mindset. Many people have 
contributed to guiding these two young men and I 
have seen such progress and change in behaviour, 
attitude, and relationships they have with others. It 
is wonderful to work in a community that values the 
whole child and strives to assist students to have 
positive futures. We don’t quit”. 

Connection-Control-
Competence
“Including the three Cs in the PPL process proved to 
be integral in staff having an understanding of their 
students' needs and the students feeling connected, 
having control and reflecting on their goals 
(competence). Using the 3 Cs as a concept and 
activating strategy, engages both staff and student's 
to create a shared understanding of learning.” 

Integrated Use of IMPACT 
Tools and Strategies 
“We have just finished a lengthy process of 
interviewing for POR positions at TWC for 2021-2023 
... the noticeable difference is that the language of 
the (Resilient IMPACT) strategies was integrated 
seamlessly into their responses. This demonstrated 
application of theory in a way that cannot be talked 
about unless it is actually happening. From 
responses about teaching pedagogy through to 
dealing with conflict, staff gave example after 
example of effectively using the What, What, How 
approach, Working Side by Side, Responding rather 
than Reacting and the effective use of Growth Action 
Plans. It was heartening to hear of the integration of 
so many strategies”. 

Validation
“The most significant change for me has been 
intentionally trying to fulfill: 'I hear you, I see you 
and what you say matters to me'... each learner in 
my care needs to feel confident that they matter-
their learning matters and they are important. This 
comes at a cost to self- investing extra time, extra 
patience, encouragement, finding new ways to 
scaffold, adapt, change the pedagogy in order to 
engage and incite interest and self belief for the 
learner beyond the content and into life and their 
future potential. "Love one another. As I have loved 
you, so you must love one another" John 13;34. 

Consistent Shared 
Language
“The language associated with the Resilient IMPACT 
program used across the whole school in a range of 
different contexts, appears to be the most significant 
change I observed at the COP 20 Professional 
Development sharing day. The opportunity for staff 
to embed and “test” out their use of such language 
in practice in 2020 came across strongly”  

Growth Mindset
“I feel that we are getting better at promoting a 
growth culture. In the current climate of being 
required to generate data and to be accountable for 
the story that it tells, we need to be able to grow - not 
just academically, but also in wellbeing... By putting 
our energy into what is important and timely in the 
life of a child, we have more chance of helping that 
student to grow”. 

Wellbeing and Resilience
“The formation and implementation of the 9SHINE 
program was formed around the LBI framework. The 
fundamental approach of developing resilience 
through positive psychology and outdoor learning 
challenges provides a unique and tailored experience 
for students to enhance their individual capacities. 
This program is a vehicle for activating wellbeing and 
life potential of students, while also challenging and 
upskilling staff in the adoption of a growth mindset.”

Student Engagement and 
Agency 
“The most significant and exciting change which has 
resulted in the learning from the Resilient impact 
training is the structure of the learning taking place in 
the Gilap Wanga learning community. It has been 
wonderful to be part of the huge change taking place 
in learning and pedagogical practices. Student agency 
and voice has been a focus as well as integration of 
learning areas. This exciting new endeavour will 
hopefully increase student engagement, decrease 
negative behaviour, increase success and self 
efficacy”. 

Side-by Side Coaching and 
Support 
The Resilient IMPACT Program is really encouraging a 
side by side approach to activities within our school. 
One example of the benefits I see of this approach 
was the way HPSP students were welcomed into the 
Auskick program this year by Tina Opperman... Our 
students, in both age brackets of this program we’re 
empowered to learn, to demonstrate skills and to 
engage in the curriculum in a success oriented 
environment supported by the adults around them”. 

What’s Most Important 
(Being Intentional) 
“I think as teachers we are fantastic at determining 
the ‘how’ in any given situation and perhaps the 
most significant change has been in working 
backwards to a certain extent to consider the second 
‘what’ and really determining what is important and 
what growth we want to see before considering the 
‘how’”. 
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A Master of Applied Positive Psychology
student at Central Queensland University
(CQU), mr Stephen Burrowes, conducted an
independent Most Significant Change
evaluation to determine whether and how
TWC successfully made the Resilient Impact
program ‘stick’. The significant body of
research, captured in the student’s extensive
Master’s thesis, provides insight into the
impact of practical applications and the
Communities of Practice, as well as the
sustainability of their implementation at TWC.

The evaluation started by getting educators at
the college (n=49) to engage with an online
survey to answer the following question:

“Looking back over the past 2 years, what do
you think was the most significant change that
has occurred in the Tenison Woods College
community through the delivery of Resilient
IMPACT. This could be related to your own
teaching or support practices, or how the
school thinks about & implements well-being”.

After answers to the online survey were
analysed by the researcher, three focus groups
were held with staff in Leadership and
Administration (LA, n=5), Middle and Senior
School (MS, n=6) and Junior School and
Poplars (JP, n=7) to verify and validate stories.

The key goal for the focus groups was to:
• identify the most significant changes in the

two years that have occurred since
implementing Resilient Impact

• determine the “stickiness” of a whole-of-
school approach

• identify enablers and barriers to
implementation and embedding of
Resilient Impact content, tools and
applications

The table on the next page summarises the
findings from the Most Significant Change
process. The research verified previously
identified core concepts and applications that
had the biggest impact in Resilient Impact. To
aid in interpretation, the thesis groups them
under four general themes (Communication,
Consideration, Collaboration & Commitment),

while acknowledging that domains were often
relevant for multiple themes. 

The  results  generally  affirmed the  sustained 
impact and  stickiness of  the Resilient  Impact 
program, with clear changes noted over the 2-
year period.  The evaluation highlights various 
enablers    previously  identified    in  the  first 
sharing  day,  for  example   the importance  of 
leadership, the  Principal  (David Mezinec), the 
well-being team  and the  IMPACT  coaches.  In 
other  words:  it highlights  the importance  of 
human  capital  in driving  and  sustaining   the 
Resilient Impact program. 

The exploration of barriers in the wider
evaluation was less extensive. This may be
driven by the success of the program, but an
additional explanation was offered that should
be clearly noted. There may have been a
possibility that the respondents to the
evaluation were those that were neutral or
positive towards the program. This meant that
critical insights may have been
underrepresented throughout the wider
evaluation.

Sustainability of applications and implementation 
of Resilient IMPACT practices (phase 3)
Master’s thesis research on Most Significant Change
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Theme Summary Key Resilient IMPACT 
topics

Highlighted Quote

Communication TWC adopted a common language, largely driven by the What-What-How embedding tool which was 
widely accepted and integrated. It provided staff with an easy-to-use tool to improve communication, not 
just in the professional setting but also for personal life.  The use of what-what-how, and other aspects of 
the Resilient Impact program was enabled by the well-being team and the IMPACT coaches. Overall 
participants noticed an intentional focus to improve communication with students, focused on 
highlighting and identifying student strengths and using it to improve wellbeing and learning.

• What-What How
• Intentional Approach 

“If we’ve got a staff member that is meeting with a family, we just 
What-What-How it out, so that language for the last 15 months 
really has started to improve [communication] and it is feeling a lot 
more comfortable”

Consideration Participants found strength in the simplicity of tools such as the What-what-how framework and its ability 
to be adapted for different purposes, from individual issues to strategic level school issues. The tools 
allowed participants to develop a better understanding of the perspectives of others utilising it to become 
more empathetic. Staff started noticing a bigger focus on student-centred approaches. Similarly, they 
started noticing a better awareness of the perspectives of other staff, and between staff and leadership. 
Staff felt that they were better able to connect with students and their parents, they felt that they were 
more working towards a common goal. They spent more effort in understanding what was driving 
reactions by looking under the surface, to understand what the young person is bringing to school. 
Looking under the surface was a standout to be noticed in all focus groups, with a clear sense on 
empowering students to make positive changes, not just in short term but also in the longer term.  The 
tools have allowed staff to better manage their emotions, but similarly to get students to become better 
at regulating their emotions as well. It provides the teacher with language and tools they could easily use 
with the student. It all meant a bigger focus on growth

• Adaptability
• Emotion Regulation
• Understanding others 

and Self 
• Under the Surface 
• Perspective taking  

“The staff not once thought about themselves, they thought about 
the learners in front of them and it was just so student focused and 
that’s probably a big example of change”

Collaboration There was a genuine impression that TWC staff were working together and the community was on the 
same page. The TWC principle and leadership are a key enabler in this, as well as the well-being team. 
The community of practice, where staff come together and collaborate on wellbeing projects have helped 
to address systematic needs. This collaborative approach was also noticed towards students, with one 
participant noting it as a paradigm shift. By responding to needs and working together with students, the 
students felt more valued and better set up for a path of growth. Participants noticed they were more 
pro-active in helping students develop skills that can make them grow as a person, academically, 
personally and interpersonally. 

• Community response
• Responding not 

reacting

‘‘I think it has raised awareness of how important it is to have really 
authentic meaningful relationships and I’ve seen LBI has just 
enhanced the communication between us as professionals; the 
collaboration is there, and it is really authentic meaningful 
collaboration’”

Commitment There was a clear sense of commitment to the wellbeing of students, which was aided by embedding the 
tools and approaches of the Resilient Impact framework in practice across TWC. They see the flow-on 
effects on a daily basis. Participants noted that the intentional approach to growth was embedded 
throughout the college culture. Resilient Impact tools were used as the basis for discussions and formed 
part of a common language for students and staff.

• Side-by-side support
• Embedded in practice

“When I think of significant changes, that has been in the mindsets 
with our teaching approaches across the college, where we have 
been very mindful of our students and their needs and having that 
student centred approach with our daily interactions with students 
[…] The most significant change from our ‘LBI’ work and Resilient 
Impact work is positive change within our teachers, and our 
relationships and our interactions with students both in and outside 
of the classroom, and it’s what I see occurring on a daily basis”
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Tenison Woods Mental 
Health Profile 2016 – 20201
TWC has conducted four measurement waves
investigating staff wellbeing utilising SAHMRI’s
wellbeing measurement platforms.
Interrogating the scores for each measurement
provides both a useful backdrop for the
Resilient Impact program by providing a
‘baseline’ and aids in giving insight into its
evaluation across 2020 and 2021.

The first version of the SAHMRI tool was used
for the 2017 and 2018 measurement, prior to
Resilient Impact starting. The platform at that
time predominantly included measures of
mental and physical wellbeing, with TWC at
both timepoints showing very high wellbeing
scores. Most aspects of wellbeing that were
captured during the two timepoints remained
steady or grew slightly, which in light of the
already high scores at TWC in 2017, were
positive findings.

In 2019, SAHMRI made significant upgrades to
its measurement platform and approach,
among others adding outcomes of resilience
and distress, allowing more in-depth evaluation
of various parameters of interest for Resilient
Impact that relate to coping, resilience and
dealing with change. It furthermore added the
ability to benchmark, facilitating comparison of
TWC to the wider population, as well as specific

professional groups, including people working in
the education sector.

TWC was measured at the advent of the COVID-
19 pandemic in March 2020. Despite the fact
that around this time population mental health
slowly started to deteriorate, TWC staff
members scored comparable to or higher
compared to the pre-pandemic COVID-19
norms. In other words it again scores very high
on virtually all mental health domains
measured.

With the exception of resilience, TWC staff
declined in most scores during the 2021
measurement. These findings are not surprising
as across all SAHMRI projects, and indeed
across the global literature, a clear worsening of
the mental health profile could be noted.
Looking at the general decline between our
population norms pre-COVID and during COVID,
the decline noticed at TWC is considerably
lower for most outcomes measured, see figure
to the right. The notable exception being
anxiety where TWC did not show a decreased,
but rather a deterioration.
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Despite the general decline, it is important 
to note that TWC still outperforms the 
general population benchmark on almost 
all indicators of wellbeing in 2021, see 
figure to the right. The figure shows the 
percentage difference between scores of 
each of these aspects of wellbeing 
compared to our combined norms data. 
For example, a result of 3% indicates that 
staff reported 3% higher levels than the 
general community, and -3% shows that 
the reported 3% lower levels. 

Other key insights that both provide 
insight into the current Resilient Impact 
program and/or have the ability to 
influence future iterations or focus areas:
• Looking at work wellbeing indicators, 

generally decline was seen across the 
three domains, being job satisfaction, 
work engagement and job 
relationships. In addition, burnout 
increased at the end of ’21.

• Teacher wellbeing stayed high across 
‘20 and ’21, showing that teachers feel 
confident about their ability to be a 
good teacher and feel supported at the 
wider TWC culture

• Generally, across measurements 
younger staff struggle more, a trend 
noticed across most our projects.
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This independent summative review 
documents the positive impact that the 
Resilient Impact program has had on TWC 
staff and the wider TWC community.  
Together with data sources that underpin 
it, the report provides detailed insights 
that help answer the two questions that lie 
at the heart of this review. 

1. How, in what ways and to what degree 
has the Resilient IMPACT program and the 
intentional practice approach impacted 
on the way wellbeing approaches and 
strategies are delivered of across the 
TWC school community?

The program has provided the TWC 
community with concrete tools and 
methods that allowed them to practically 
apply the science of wellbeing. The 
IMPACT program taught its participants 
not only new foundational knowledge, but 
it importantly allowed teachers and staff 
to build on their existing expertise and 
experience, integrating it in a common 
framework that could be used by 
stakeholders across the community. 

The importance of an intentional practice 
approach to student wellbeing and 
pedagogy, and the subsequent impact of 

the highly practical nature of Resilient 
IMPACT’s tools and methods, cannot be 
overstated. The rich data that underpins 
this report, details abundant reflections on 
the positive impact that tools such as 
Respond Rather Than React, What-What-
How, Working Side-By-Side and Growth 
Action Plans have had on staff and 
students. 

The data indicates that the program 
fostered student agency and engagement, 
while strengthening a focus on developing 
a growth culture across TWC. The program 
helped elevate the student’s position in 
the student-staff relationship and provided 
staff with tools to better understand 
where students were coming from and 
what they needed to improve, both in 
terms of wellbeing and their academic 
outcomes. 

2. What are the key program outcomes 
for students, educators, leaders and the 
school community.

• Resilient IMPACT’s positive effect on 
the wider TWC environment meant 
that students gained access to a school 
environment that firmly put students in 
the driver seat for their own wellbeing 

and learning journey. The student’s 
perspective and their unique needs and 
circumstances increased in importance, 
allowing them to be more engaged and 
feel listened to, with teachers engaging 
more with the individual circumstances 
of each student.  

• Staff further developed knowledge on 
the science of wellbeing, which they 
utilised to better their professional and 
personal lives. They developed a shared 
language, allowing them to better 
communicate and solve problems with 
students and other staff members. 
Ultimately, Resilient IMPACT’s tools and 
methods allowed them to develop 
positive student-centred views and 
behaviour.

• Leaders at TWC, for instance by being 
upskilled into IMPACT coaches, played 
an important role in continuously 
reinforcing the program’s learnings in 
the wider school community. TWC 
leaders demonstrated their innate 
leadership qualities, which were 
considered vital throughout the 
program’s implementation.

• The community as a whole has seen an 

abundance of positive outcomes. The 
stories of change show a community 
that made Resilient IMPACT its own. It 
came together to tailor and 
contextualise a wellbeing approach that 
suited the specific needs of the TWC 
community. It highlighted a community 
that made wellbeing science and the 
Resilient IMPACT program stick.

The positive impact of the program is 
evidence from the stories of change as 
well as the wellbeing measurement 
results; results which demonstrate that 
TWC still outperforms the general 
population, despite the society-wide 
decline in mental health we have 
witnessed in 2020-2021 due to the 
pandemic. 

In addition to the positive findings, the 
report captures some limited suggestions 
for improvement. To ensure a balanced 
perspective for future iterations, it is 
recommended to capture insights from 
‘critical friends’ whose voice may not have 
come through strongly. This will allow the 
program to identify potential blind spots in 
the evaluation to date, but more 
importantly will allow it to grow its 
positive impact even further. 

Summary & conclusion
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