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1. Introduction 

Tenison Woods College (TWC) has a long history of 

seeking to understand and implement the science of 

wellbeing and growth across the school community.  

Between 2019 and 2021, LBI Foundation is working 

alongside TWC to implement sustainable methods for 

the science of wellbeing, growth and trauma-responsive 

practice (and the What-What-How intentional practice1 

methodology) to be intentionally implemented across 

the community through the Resilient IMPACT2 program.  

The work started in 2019, where LBI Foundation 

supported the TWC school leadership team to articulate 

a whole-of-school method for wellbeing and learning. 

Across 2019 and 2020 all teaching staff, ESOs and admin 

staff received foundational IMPACT Program3 Training, 

with wellbeing and school leaders trained and 

accredited to the IMPACT Coach level.  

While universal training in the IMPACT Program and the 

development of a cohort of accredited IMPACT Coaches 

provides TWC with a strong foundation for future 

growth, training by itself, does not guarantee shifts in 

teaching practice or sustainable cultural change. 

Training transfer theory argues that the lack of 

opportunity to use training is the biggest obstacle to 

skills transfer and in order to maximise the benefit of 

training, organisations need to provide employees with 

formal opportunities to practice new skills on the job 

(Burke & Hutchins, 2007). 

 
1 “Intentional practice” is a scientifically grounded intervention design and implementation methodology to support to 
translation of the science of wellbeing, resilience, growth and trauma-informed practice to individual needs and context, from 
the individual to the system level. It sits within the public domain. For more information click here: 
www.intentionalpractice.org  
 
2 “Resilient IMPACT” is the overarching program title of the work performed with Tenison Woods College. It is focused on 
taking the IMPACT Program (and intentional practice) to educational settings. For more information click here: 
www.lbi.org.au/resilient-impact/ 
 
3 “IMPACT Program” is comprised of six core features that offers a unifying lens and language, supported by practical tools and 
resources, to enable the science of wellbeing, resilience, growth, trauma-responsive practice and strength-based approaches to 
be understood and applied by children, young people and adults, and intentionally used across all supporting adult roles and 
contexts. It is theoretically grounded upon intentional practice. For more information click here: www.lbi.org.au/impact 

 

 

 

http://www.intentionalpractice.org/
http://www.lbi.org.au/resilient-impact/
http://www.lbi.org.au/impact
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To this effect, a key feature of the IMPACT Program is an in-built community capacity 

building approach. It operationalises this transfer process 

where community members are trained, supported and 

coached to “Learn” content, then work to internalise and 

“Live” content, and then work to “Apply” content in their 

supporting adult roles, and finally transition content to 

“Coaching” or “Training” roles.   

To support and drive the “application” of content, the 

Resilient IMPACT Program drew upon existing TWC systems. 

TWC has a strong culture of embedded professional 

development. Since 2017, the Action Research Program has 

provided teaching staff with dedicated time to explore and 

develop an area of professional enquiry or teaching 

pedagogy and then to share the outcomes of this research 

with colleagues. In 2020, the senior leadership group 

adapted the  Action Research model so that it specifically focused on exploration and 

development of the IMPACT and/or intentional practice methodology as an embedded 

feature of the professional practice of staff and the culture of the college.   

The primary mechanism to enable this structured exploration was the Community of 

Practice methodology. Communities of Practice (CoP) are groups of people who share a 

passion for something they are doing and who interact regularly in order to learn how to do 

it better.  They enhance learning and empower people in their work thereby improving 

wellbeing and work practice (Wenger, 2007). Commencing late in Term 2, CoP groups, with 

support from Wellbeing Coaches, met together on a regular basis  to develop intentional 

wellbeing and teaching projects that draw on the IMPACT tools, resources and strategies. 

In total, there were 43 different CoP projects that brought a deep, mindful awareness of the 

What-What-How Growth Action Planning approach and broader IMPACT content to the 

teaching, support, planning and communication occurring within the school.  These  learning 

journeys were shared and celebrated at Gilap Wanga on 22nd and 23rd of October 2020. The 

celebration included the participation of 115 staff from Tenison Woods College. Staff from 

neighbouring regional schools, St Anthony’s Catholic Primary School and Mary McKillop 

Memorial School, were also involved in the day.  

Under the support of TWC leadership, David Kelly from LBI Foundation engaged the school 

community in the “Most Significant Change” evaluation process which was embedded within 

this feedback day.  

The Most Significant Change Evaluation in 2020 

The Most Significant Change (MSC) technique is a form of participatory monitoring and 

evaluation (Davies & Dart, 2005). It is ‘participatory’ because many project stakeholders are 

involved both in deciding the sorts of change to be recorded and in analysing the data. It is a 

form of ‘monitoring’ because it occurs throughout the life of the program and provides 

information to help people manage the program. It contributes to ‘evaluation’ because it 

provides data on impact and outcomes that can be used to help assess the performance of 
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the program as a whole.  MSC was chosen as an appropriate technique for evaluation of the 

Resilient IMPACT because: 

• It is a participatory form of monitoring that requires no special professional skills. 

Everyone can tell stories about events they think were important.  

• It can deliver a rich picture of what is happening where the things that people truly 

value become the basis of data collection and analysis. 

• It is a good means of identifying unexpected changes.  

• It is a good way to clearly identify the values that prevail in an organisation and to 

have a practical discussion about which of those values are the most important.  

A streamlined version of the methodology (Davies & Dart, 2005)4 was implemented in 

October 2020 with the intent to bring a background focus to:  

• What is the breadth and reach of ‘application’ of the intentional practice and 

IMPACT program content across the TWC school community? 

To support the answering of this question, all staff who  participated in the Gilap Wanga 

Sharing Day were asked to spend ten minutes providing a brief written response to the 

following question:  

• From your point of view, describe a story that epitomises the most significant 

change that has resulted from the Resilient IMPACT program at TWC? 

Sixty-seven responses were received from staff and the stories were compiled and analysed 

thematically.  Seven of the responses were a critique of the Sharing Day event rather than 

addressing the outcomes of the  Resilient IMPACT program. These stories have not been 

included in the analysis, but they are included in Section 13 of Appendix 1.  

All 67 responses received from staff have been included verbatim in Appendix 1.  

 

 

 
4 The MSC evaluation undertaken here did not include the secondary ‘validation’ process where the community provides 
feedback and review of the thematic analysis.  
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2. Thematic Analysis (Most Significant Change 

Stories) 

1. Respond Rather than React 

There were five stories that explicitly addressed the concept of ‘responding to need rather 

than reacting to behaviour’. This  foundational IMPACT strategy and approach is used in the 

moment  by staff to effectively respond to students presenting with challenging behaviours 

or needs.  

“I have been trying hard to respond to negative behaviours in a calmer way rather 

than reacting to the issue. I have found that this has often been more productive and 

results in better outcomes for all involved. It also helps me to ascertain the real issue 

and not necessarily the issue that presents itself at face value or what I may assume 

has transpired. This helps me to support those involved to achieve resolutions and a 

more optimistic outlook”. (Resp 67) 

‘Respond rather than react’ is also aligned to the IMPACT skill element of ‘under the surface’ 

thinking, which provides a means of validating relationships with students in what otherwise 

might be a difficult and polarised confrontation: 

“Once I got to know this student's background and the many challenges he faces in 

his home life it became much easier to respond to actions and deal with the situation 

in a more calm and reassuring manner rather than react straight away with a 

consequence”. ( Resp 14). 

2. What-What How and Growth Action Plans 

There were 12 stories relating to the use of  the What-What How and Growth Action Plans. 

The What-What-How framework was built into the Community of Practice methodology and 

a number of respondents reflected on how this improved the quality of their planning and 

how it resulted in deeper insights and more effective outcomes: 

“The particular area that has been particularly beneficial has been the 

implementation of the What,What,How approach. Although this has been something 

that has been used by the school previously, this new approach has been explained 

in a clear manner that has allowed us to fully analyse problems, issues and planning 

that arise in my work”. (Resp 17) 

There were five stories that specifically commented on the use of the What-What-How and 

Growth Action Plans (GAPs) in supporting conflict resolution in the junior school.  

Sophisticated GAPs for complex and vulnerable students have been developed that are 

based upon key IMPACT skill elements of ‘observation’, ‘patterns’ and ‘under the surface’ 

thinking  and students have been actively engaged in the process: 
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“... we explored how to develop student plans using the What? What? How? model 

to address pair and small group conflict. With the support of Liz Snell, I have been 

able to develop and use modified Growth Action Plans in conjunction with the 

students involved, that supports ongoing self-regulation and has contributed to 

creating more successful learning and play environments.” (Resp 26) 

The What-What-How approach has also been considered and applied as a preventative, 

capacity-building strategy, rather than simply as a means of retrospectively dealing with 

conflict: 

“The Year 5 staff are already making plans to instigate the process at the beginning 

of the 2021 school year, in the hopes that it will be more preventative and give the 

students the skills they require to solve conflict issues as they arise, rather than wait 

until later in the year when behaviours may have escalated. The teachers have 

beautifully matched the 'why we do' with the 'what we do', with the students front 

and centre.” (Resp 40) 

Some respondents were clear that the What-What-How  strategy  has served to reinforce 

their existing professional practice and drew attention to the clear link with the Catholic 

model of See, Judge, Act: 

“The practices I used to defray the tension and build resilience are age old and stem 

from the relationships that I build with the students” (Resp 13) 

One story talked about the impact of the What-What-How approach on the culture of the 

school during the challenges of COVID: 

“When COVID  hit, everything comfortable and familiar about teaching was pulled 

out from under us ... The What, What, How strategy was essential in facing this 

uncertain future. It played out on a whole school scale as well as individually. As best 

as possible, we identified what was happening. What was important in continuing 

learning for students and support for families. Then a focused approach to how we 

could implement this”. (Resp 19) 

3. Collaboration and Shared Intent 

The shared and collaborative use of shared Resilient IMPACT tools was highlighted by five 

respondents. The approach helped to support consistent implementation of agreed 

strategies with complex and vulnerable students, to reduce the frequency and impact of 

critical incidents  and to rebuild relationships after incidents did occur. One respondent 

captured this when reflecting upon efforts to support two particular students: 

“ I (and many other staff) have worked to build relationships, had discussions about 

choices they have made, responded rather than reacted to situations, continued to 

enforce clear boundaries and clear consequences and assisted with guiding a more 

positive mindset. Many people have contributed to guiding these two young men and 
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I have seen such progress and change in behaviour, attitude, and relationships they 

have with others. It is wonderful to work in a community that values the whole child 

and strives to assist students to have positive futures. We don’t quit”. (Resp 12) 

4. The Three Cs 

There were four stories related to the use of three key ‘under the surface’ needs or  

Connection-Control-Competence. The Three Cs have provided staff with an accessible entry 

point into understanding student ‘need’s and ‘under the surface’ factors and this in turn has 

made it easier for staff to ‘respond not react’ and ‘validate’ their relationships with their 

students: 

“Including the three Cs in the PPL process proved to be integral in staff having an 

understanding of their students' needs and the students feeling connected, having 

control and reflecting on their goals (competence). Using  the 3 Cs as a concept and 

activating strategy, engages both staff and student's to create a shared 

understanding of learning.” (Resp 57) 

5. Consistent Shared Language 

There are five stories that are focused on the consistent use of the language of intentional 

practice (IMPACT content). The stories provide evidence that the language of intentional 

practice (IMPACT) is becoming  embedded in the formal and informal systems and processes 

of TWC. It is modelled consistently by senior leadership  and provides a means for all staff to 

elevate the wellbeing and learning needs of students: 

“The language associated with the Resilient IMPACT program used across the whole 

school in a range of different contexts, appears to be the most significant change I 

observed at the COP 20 Professional Development sharing day.  The opportunity for 

staff to embed and “test” out their use of such language in practice in 2020 came 

across strongly” (Resp 51) 

In particular, the Poplars team have highlighted the benefit of a shared language used by 

both teachers and ESOs: 

“The shared language was a very fitting way of labelling and recognising many of the 

practices and philosophies that Poplars staff already enact.” (Resp 61) 

6. Integrated Use of IMPACT Tools and Strategies 

There are eight stories that describe the integrated use of IMPACT tools and strategies. A 

number of individuals and groups of staff  (Poplars, Years 3-5, Pathways and Wellbeing 

teams, School Counsellors and  Senior Leadership) have demonstrated a sophisticated ability 

to draw on key IMPACT and intentional practice concepts  and  the elements of the IMPACT 

Activation Cycle in an integrated and cohesive manner: 
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“We’ve been working with our staff on the What-What-How  - breaking down the 

triggers  and identifying what’s going on under the surface for our students. We now 

have a better understanding of what’s happening when incidents do occur and we 

are able to rebuild relationships more quickly and support students more effectively.” 

(Resp 68) 

Rather than using a toolkit approach, many individuals and groups create a coherent scaffold 

of  concepts and tools in their engagement with students in order to maximise impact: 

“We have just finished a lengthy process of interviewing for POR positions at TWC for 

2021-2023 ... the noticeable difference is that the language of the ( Resilient IMPACT) 

strategies was integrated seamlessly into their responses. This demonstrated 

application of theory in a way that cannot be talked about unless it is actually 

happening. From responses about teaching pedagogy through to dealing with 

conflict, staff gave example after example of effectively using the What, What, How 

approach, Working Side by Side, Responding rather than Reacting and the effective 

use of Growth Action Plans. It was heartening to hear of the integration of so many 

strategies”.  (Resp 50) 

7. Growth Mindset 

For six respondents, the greatest impact of intentional practice and IMPACT content has 

been a steady but discernible shift across the entire school community towards a ‘growth 

mindset’. This is demonstrated through an increased commitment to ‘responding rather 

than reacting’ to complex and challenging students, as well as the manner in which a 

majority of staff now see the value of the program and are exploring the use of intentional 

practice and IMPACT tools within the professional practice: 

“I feel that we are getting better at promoting a growth culture. In the current 

climate of being required to generate data and to be accountable for the story that it 

tells, we need to be able to grow - not just academically, but also in wellbeing... By 

putting our energy into what is important and timely in the life of a child, we have 

more chance of helping that student to grow”. (Resp 11) 

8.  Validation 

Two staff members have commented on the positive benefit of validating the needs and 

experiences of their students and how this has contributed to improvements in learning 

outcomes and reductions in conflict. Resilient IMPACT has reminded staff that validating 

relationships is the heart of engaged learning: 

“The most significant change for me has been intentionally trying to fulfill: 'I hear 

you, I see you and what you say matters to me'... each learner in my care needs to 

feel confident that they matter- their learning matters and they are important. This 

comes at a cost to self- investing extra time, extra patience, encouragement, finding 
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new ways to scaffold, adapt, change the pedagogy in order to engage and incite 

interest and self belief for the learner beyond the content and into life and their 

future potential. "Love one another. As I have loved you, so you must love one 

another" John 13;34. (Resp 42) 

9. Student Engagement and Agency 

The introduction of Resilient IMPACT and the ‘deep listening’ approach  that has 

accompanied the planning for Gilap Wanga5 has opened up new opportunities for student 

voice and agency. This has enabled many staff to focus on a classroom culture that models 

‘responding not reacting’ and the ‘validation’ of student strengths and needs: 

“The most significant and exciting change which has resulted in the learning from the 

Resilient impact training is the structure of the learning taking place in the Gilap 

Wanga learning community. It has been wonderful to be part of the huge change 

taking place in learning and pedagogical practices. Student agency and voice has 

been a focus as well as integration of learning areas. This exciting new endeavour 

will hopefully increase student engagement, decrease negative behaviour, increase 

success and self efficacy”. (Resp 35) 

10. Wellbeing and Resilience 

Six respondents spoke about the focus on wellbeing and resilience.  Resilient IMPACT has 

enabled some staff to refocus on the broader issues of wellbeing and resilience within the 

school community – making space for specific needs and fostering a culture of shared 

support: 

“The formation and implementation of the 9SHINE program  was formed around the 

LBI framework. The fundamental approach of developing resilience through positive 

psychology and outdoor learning challenges provides a unique and tailored 

experience for students to enhance their individual capacities. This program is a 

vehicle for activating wellbeing and life potential of students, while also challenging 

and upskilling staff in the adoption of a growth mindset.” ( Resp 52) 

11 Side-by Side Coaching and Support 

While a number of respondents referenced the practice of side-by-side coaching and 

support (a key practice methodology of the IMPACT Program) , one story addressed the 

issues explicitly: 

“The Resilient IMPACT Program is really encouraging a side by side approach to 

activities within our school. One example of the benefits I see of this approach was 

the way HPSP students were welcomed into the Auskick program this year by Tina 

 
5  Gilap Wanga may itself be described as the physical manifestation of the intentional approach to wellbeing’ 
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Opperman... Our students, in both age brackets of this program we’re empowered to 

learn, to demonstrate skills and to engage in the curriculum in a success oriented 

environment supported by the adults around them”. (Resp 45) 

12. What’s Most Important (Being Intentional) 

One story spoke to the importance of focusing on the what before the how in order to be 

clear about a growth intent. In other words, to have a clear intent prior to actions: 

“I think as teachers we are fantastic at determining the ‘how’ in any given situation 

and perhaps the most significant change has been in working backwards to a certain 

extent to consider the second ‘what’ and really determining what is important and 

what growth we want to see before considering the ‘how’”. (Resp 60) 
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3. Discussion 

Between 2019 and 2021, LBI Foundation is working 

alongside Tenison Woods College (TWC) to implement 

sustainable methods for the science of wellbeing, 

growth and trauma-responsive practice (and the What-

What-How intentional practice  methodology) to be 

intentionally implemented across the community 

through the Resilient IMPACT  program. 

In 2020, there has been a strong focus on ‘application’ of 

content.  This has been driven through a Community of 

Practice (CoP) method, supported through an internally 

support Action Research approach.  

An interim evaluation was conducted in October 2020 to 

assess: 

• What is the breadth and reach of ‘application’ of the intentional practice and 

IMPACT program content across the TWC school community? 

A streamlined “Most Significant Change” evaluation methodology was undertaken, where 

the themes are provided in Chapter 2.  

The stories and themes of significant change provided by staff highlight the degree to which 

the tools, strategies and language of the IMPACT Program and intentional practice are 

starting to become embedded  in the wellbeing and educational methods of TWC. 

The stories are overwhelmingly positive in regards to the impact that Resilient IMPACT and 

intentional practice has had on the professional practice of staff and the culture of the 

school at every level of the ecosystem.  It is clear that the suite of tools and methods 

provided through the IMPACT Program are being applied intentionally to improve student 

wellbeing and educational outcomes, but in diverse and different ways by teachers. This is 

shown as follows:  

• While many staff focused on the moment-to-moment use of What-What-How as a 

grounding strategy, others used it as a conflict resolution tool with students.   

• Through the 2020 CoP process, many staff  explored the potential of What-What-

How as a project planning and problem solving framework, while another 

respondent commented on the role of What-What-How in assisting the school 

community to deal with the challenges and  uncertainty of COVID 19.The notion of a 

shared ‘growth intent’ was identified as both an important strategy to achieve 

effective outcomes with complex or challenging students as well as being a 

fundamental tool of the 2020 CoP project  planning process.  

• As was demonstrated at the Gilap Wanga Sharing Day, the spirit of collaboration has 

grown and this in turn, has enhanced the efficacy of student growth and planning. 
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The Most Significant Change stories illustrate the increased confidence that staff have in 

identifying the needs that lie beneath observable behaviour (or ‘under the surface’). The 

willingness to make explicit and intentional, what might have previously been intuitive 

teaching strategies (e.g., understanding ‘context’, ‘triggers’ and ‘under the surface’), has 

helped to spread the  practice of needs based growth planning throughout the school.  

As a direct result of this willingness  to ‘respond to needs rather than react to behaviour’, 

there has also been an increased emphasis on explicitly validating relationships with 

students. When students feel heard and valued, this serves to increase trust, reduce conflict 

and improve learning environments and outcomes. 

There is emerging evidence from the Most Significant Change evaluation that a critical mass 

or tipping point has been achieved in that a sufficient number of staff have adopted key 

IMPACT strategies so that the rate of adoption has become self-sustaining, thereby creating 

further growth.  

In other words, as per the intent of the 2020 implementation, there is overwhelming 

evidence of widespread (but diverse) ‘application’ of the Resilient IMPACT content.  

Given this outcome, it is worth considering how this has been achieved.  

The research indicates that there are two  roles that are considered to be critical in achieving 

a tipping point: ‘connectors’ and ‘mavens’ (Gladwell, 2000). ‘Connectors’ are influencers 

who bring together people who work in different circles. In contrast, ‘mavens’ are 

knowledge brokers who connect people with new information and skills. The stories of 

change identify how important ‘connectors’ and ‘mavens’ have been in spreading the 

language and skills of the Resilient IMPACT program through the school community. There 

are a number of stories that acknowledge the role of IMPACT Coaches  and champions in 

leading new intentional practice approaches within the school community. This includes 

nodes of sophisticated implementation of intentional practice work in the Junior School, in 

Poplars and in the Middle school have been highly effective and visible to the rest of the 

school community. This has served to spark curiosity and interest in further developing these 

methods. 

At the same time there are ‘connectors’ whose roles have focused on systems change  

across the entire school community. These include the role of the school leadership in 

activating Resilient IMPACT program content and persevering with a Growth Action Planning 

approach for the 2020 CoP and the work undertaken by school counsellors in promoting a 

wellbeing focus amongst staff. Top down leadership has been noted as really important  and 

the demonstrated application of Resilient IMPACT theory by participants in the leadership 

recruitment process is a critical marker of both the importance that school leadership places 

on intentional practice and the degree to which IMPACT content is now embedded in 

professional practice. School leadership are praised for their commitment to the process.   
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4. Future Directions 

LBI Foundation is working alongside Tenison Woods College 

(TWC) in a three-year project to implement sustainable 

methods for the science of wellbeing, growth and trauma-

responsive practice (and the What-What-How intentional 

practice  methodology) to be intentionally implemented across 

the community. 

In 2020, there has been a strong focus on ‘application’ of 

content.  As noted within the previous chapter, there is 

overwhelming evidence of widespread (but diverse) 

‘application’ of the broad Resilient IMPACT content, and there 

is an emerging tipping point in terms of self-sustaining critical mass.  

As operationalised by the IMPACT Community Capacity Building approach of “Learn It”- “Live 

It”-“Apply It”- “Coach It” – “Train It”, the future 2021 directions of Resilient IMPACT across 

the TWC school community is to extend and deepen implementation depth, and the self-

sustaining critical mass by using intentional strategies to: 

• Consolidate and extend the ‘application’ of content 

• Empower and build capacity in educators and school personnel to take the content 

to the ‘coaching’ role with students, colleagues and families (where appropriate).  

Based upon this direction for 2021, it is recommended that the following occur:  

• The Community of Practice program in 2021 brings focus on explicit and implicit 

strategies to coach students in the use of Resilient IMPACT content. 

• A renewed focus on the role of accredited Wellbeing Coaches (IMPACT Coaches) 

within the school with regular professional development and coaching sessions. 

• Targeted support for specific nodes of IMPACT excellence within the school with a 

view to documenting and spreading successful IMPACT practices. 

• Opportunities for senior accredited IMPACT Coaches to participate in the delivery of 

IMPACT Foundational training for new staff. 

• Additional efforts to connect with families and promote a “shared intent” regarding 

the use of Resilient IMPACT content at school and at home. 
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Appendix A: Key Themes in the Most Significant 

Change Stories 

1. Respond Rather than React 

ID Story 

2 Responding rather than reacting is a key concept of the LBI Resilient IMPACT 
program that has resonated with me. I think this is crucial when dealing with 
incidents amongst students and staff to ensure the best possible outcome for all. It is 
an integral part of maintaining good student-teacher, teacher-teacher and parent-
teacher relationships. 

14 I have found the most significant change to my teaching this year as a result from 
the Resilient IMPACT program this year has been "Respond Rather Than React". I 
have had a student in my class this year who at times can be challenging which in 
turn has an affect on the whole class. Once I got to know this student's background 
and the many challenges he faces in his home life it became much easier to 
respond to actions and deal with the situation in a more calm and reassuring 
manner rather than react straight away with a consequence. 

58 Increased consciousness of responding rather than reacting. I hear teachers use this 
vocabulary regularly as they comment on how they try to deal with challenging 
behaviour. 

65 The Resilient Impact program has had some very positive impacts. Key among these 
has been in the way teachers have been asked to respond to challenging issues 
which can arise in our classrooms. It has highlighted 'things' we should be aware of 
in the first place but has put them back under the spotlight. The 'respond rather than 
react' approach is such an example as it encourages us to develop skills which result 
in a less confrontational manner and to try to think from the perspective of the 
student. The 'I hear you, I see you' and 'what you say matters to me' are similar 
examples of this that can be put into practice. The Year 9 Shine program is an 
excellent example of where student needs and engagement are being developed. 

67 The most significant change that has occurred within me as a result of the Resilient 
IMPACT program at TWC has been the use of the 'Respond Rather than React' 
strategy. As a teacher who comes in contact with all students in the Junior School I 
see all different kinds of behaviour on a daily basis, especially as I teach within open 
spaces that students sometimes find challenging to maintain self control in. This is 
due a variety of factors such as excitement, lack of normal structures, openness of 
space etc. I have been trying hard to respond to negative behaviours in a calmer 
way rather than reacting to the issue. I have found that this has often been more 
productive and results in better outcomes for all involved. It also helps me to 
ascertain the real issue and not necessarily the issue that presents itself at face 
value or what I may assume has transpired. This helps me to support those 
involved to achieve resolutions and a more optimistic outlook. I must admit that I 
don't always 'respond' when I should... my feelings, impulsiveness, frustrations, lack 
of time... get in the way! However I am trying to more readily and automatically use 
this strategy for like the English proverb says 'you catch more flies with honey than 
with vinegar'. What I also need to stop and remember is that all students, one way 
or another, are simply trying to meet their own needs and sort out their own 
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problems, it's just that some haven't yet developed the skills to do this in a positive 
way. It is my job as their teacher to be a good role model and to calmly help them 
assess the situation, reconsider their actions and learn better ways to handle 
situations. By and large students yearn to be heard and that in itself is very powerful 
in bringing about a sense of calm, connection and compromise. 

 

2. What-What How and Growth Action Plans 

ID Story 

3 I'm not sure that I have learnt anything new it's just that they named it differently. It is 
always good to be reminded of some of the strategies for responding to students and I 
could listen to the presentations and confidently say that I already include a lot of these 
in my teaching and developing relationships with students. I think the What, What, How 
concept is an easy one to remember and fall back on in tricky situations with either 
parents or students. 

13 I discern my responses using the Catholic model of See, Judge, Act, rather than using 
LBi, What, What, How? which I find confusing. See What is happening and where? How 
long has it been occurring? Who is affected? What are they feeling and saying about 
their experience? How are they already responding to the situation? Judge Social 
analysis, and reflection on the situation in light of the teachings of our faith, so that we 
can discern the right path to follow. Who is included, excluded? Whose voices are most 
influential. Act How will I be a part of the solution? What resources and allies can be 
mobilised to support my efforts? Are these actions in line with the other principles and 
values of our faith? Are these actions do-able? What outcomes are expected? What are 
our next steps? How and when will we evaluate both our role and actions? Due in part 
to COVID19, but also endemic in the age group that I teach (Year 9's) I have had to deal 
with student anxieties around friendship group changes. The practices I used to defray 
the tension and build resilience are age old and stem from the relationships that I build 
with the students. 

16 The most significant change that I have experienced through the resilient IMPACT 
training is my understanding and implementation of the “what, what, how” framework. 
Tom and I’s inquiry question used this framework to find out what we wanted to gain 
from our CoP assessment. The first ‘what’ was directed around what we wanted to find 
out - and that was, how can we link sustainability to the major themes and activities of 
the 9SHINE camp? Our second ‘what’ was about what we wanted to achieve from this 
research - and that was to give teachers the confidence to start a discussion about 
sustainability. Our the ‘how’ was to design, create and use a number of “potential to 
pause” cards, that were closely linked the activities on the 9SHINE camp, with facts 
about Australia’s environment and how we make a positive impact through the 
decisions we make. 

17 The Resilient IMPACT program has helped me developed my understanding of how to 
deal with the curriculum and my students' behavior and wellbeing. The particular area 
that has been particularly beneficial has been the implementation of the 
What,What,How approach. Although this has been something that has been used by the 
school previously, this new approach has been explained in a clear manner that ahs 
allowed us to fully analyze problems, issues and planning's that have or may arise in my 
work. I have used this to link with my C.O.P. inquiry question. I was looking into 
assessment tasks and how they are repeated or already learnt in other subjects. 
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Although this cross-curricula learning is beneficial, sometimes the exact assessment task 
is being provided and this is not beneficial for the students. The opportunity to converse 
with different faculties and provide time to sort out assessment and teaching topics 
would allow this to not occur. The What,What,How approach helped me to research 
this is more detail. 

18 Through growing up within this school community, I think that the introduction of the 
Resilient IMPACT program has encouraged staff to become more aware about how the 
children are behaving in a class or outside environment. The management of these 
behaviours has evolved with the What-What-How methods and it has become less 
about punishing and more about being proactive in trying to prevent the behaviour 
before it is shown. This is just something I have noticed after being a student at the 
college for 13 years then transitioning to a staff member. 

19 When Covid hit, everything comfortable and familiar about teaching was pulled out 
from under us like a rug. We were faced with learning SEQTA far quicker than ever 
intended in preparation for the challenges of online learning. No one knew how long 
this would be for or what the the rest of the year held in store for learning. The What, 
What , How strategy was essential in facing this uncertain future. It played out on a 
whole school scale as well as individually. As best as possible, we identified what was 
happening. What was important in continuing learning for students and support for 
families. TEducation and our practices were distilled. It was refreshing in a way to cut 
through the excess of our day to day processes and focus primarily on the important 
parts of teaching and learning. The clarity gave us direction in the chaos of 2020. 

26 The most significant change has occurred in myself, thus in turn changing the way I 
approach student relationships and conflict, remembering to respond rather than react. 
My intentional practice has been through our year 3 teams COP project through which 
we explored how to develop student plans using the What? What? How? model to 
address pair and small group conflict. With the support of Liz Snell, I have been able to 
develop and use modified Growth Action Plans in conjunction with the students 
involved, that supports ongoing self-regulation and has contributed to creating more 
successful learning and play environments. 

31 For me, the most significant change that has resulted from the Resilient IMPACT 
program, has been the positive results gained from the application of the What What 
How to daily situations in the classroom and yard that occur between students. The 
process provided a vehicle that we can use that removed any bias or judgment, that 
clearly began with the facts of what we were seeing in student behaviour, which then 
focused us on addressing student needs or deficits, resulting in a far more effective and 
efficient response from staff. The process of the responding rather than reacting builds 
student agency, resilience and resolution skills that have a positive life long and life wide 
impact on their wellbeing. The 'how' part of the process we continue to develop, as we 
research new and more effective strategies that validate students and evoke their 
curiosity. 

40 I had the privilege of listening to the Year 5 presentation of their CoP topic, describing 
the What What How process they went through with their students, to help the 
students resolve conflict. Students then used their individual Five Point Plans 
throughout the school day as a visual aid when interacting with their peers. The process 
of involving the students in understanding the What What How language, and the 'Why 
are we doing this?' was critical to the success of the procedure. The Year 5 staff are 
already making plans to instigate the process at the beginning of the 2021 school year, 
in the hopes that it will be more preventative and give the students the skills they 
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require to solve conflict issues as they arise, rather than wait until later in the year when 
behaviours may have escalated. The teachers have beautifully matched the 'why we do' 
with the 'what we do', with the students front and centre. 

43 Throughout the CoP day, there were many highlights that epitomised the changes our 
community have made in relation to the Resilient IMPACT program. To me, I feel like 
the Year 5 team was the most significant change I heard across the course of the day. 
The way in which they used their 5 point plan and altered it to suit the WWH method to 
track the self-regulation of students was incredible in such a short space of time. It will 
be interesting to witness this develop across the course of 2021 from the start of the 
year and what this looks like for the Year 5s as they head into Year 6 and whether this 
method is utilised by students and the Year 6 team. 

44 When I work in a variety of staff teams I see an increased awareness of wellbeing and an 
increased desire to respond to student need rather than react to behaviour. I regularly 
use What What How process in both my professional and personal life. One story that 
illustrates both of these is when I worked with Nick and other staff to address an issue 
with a Year 9 student significantly impacting on the learning of his classmates. Through 
having a wellbeing lens and using the What What How process to avoid negative and 
emotional responses we came up with a plan that seems to be working for everyone. I 
have no doubt that the program is, and will continue to be, very valuable for our 
wonderful community. 

46 Having not been involved with any of the Professional Development recently around the 
Resilient Impact program, one thing that I picked up from the various presentations was 
the use of the what, what how? model. It was really great to see how different groups 
applied that to completely different topics. The HPE group who were focussing on how 
they were going to implement the HPE curriculum to the year 7/78 cohort used this 
model as their main focus, but throughout their Community of Practice, found that their 
focus changed slightly throughout and they started looking more on the wellbeing of 
the students and how they could work out the way to best support the students in their 
transition to high school. I found it interesting to hear how they came to that focus from 
originally starting at a curriculum base and thought it just goes to show that you can 
change your focus as needed and alter the research to better suit what is most 
important - in particular the students and them being the main focus. 

 

3 Collaboration and Shared Intent 

ID  Story 

1 The development of a group approach and strategies to encourage staff to work 
together and develop team work across year levels. 

5 Working collaboratively is key to a faculty that moves together with a like minded 
vision. The voice of students is key to acknowledging whether a change is a positive one 
or one that requires more in depth consideration from the teaching parties bringing 
together their skills sets. The what what how process provides clear steps to consider 
the impact before such a change is implemented. In a way it acknowledges that we are 
truly considering how well we know our students and how they learn. 

9 I feel from an ESO perspective, that a change I have noticed is 'connection'. I believe 
staff are really thinking about making strong connections with each other, and making 
an effort to know one another. I think this transfers through to their students, who staff 
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are also making efforts to make strong connections with - and this improves the overall 
impact of the whole college. 

12 Over the year, as usual, I have had the pleasure to witness positive transformations of 
students; however, there are two male students that I have been particularly impressed 
with. The impact of consistent and supportive staff has been invaluable in the changes 
of these students. One of the male students has been in three of my classes for the 
whole year and the other was moved to two of my classes last term and continues to 
attend classes this term. The two students had many conflicts with staff and students, 
found it difficult to engage in class and complete assessments pieces and had a negative 
mindset. I (and many other staff) have worked to build relationships, had discussions 
about choices they have made, responded rather than reacted to situations, 
continued to enforce clear boundaries and clear consequences and assisted with 
guiding a more positive mindset. Many people have contributed to guiding these two 
young men and I have seen such progress and change in behaviour, attitude, and 
relationships they have with others. It is wonderful to work in a community that 
values the whole child and strives to assist students to have positive futures. We don’t 
quit. 

41 From working at the College this year, I can see that all staff have a deep understanding 
of how to relate to students and help them grow as individuals, which comes from the 
great program that is set up. It's great to see teachers that put their time and effort into 
their role with, not only their students, but all students at the College. 

 

4. The Three Cs 

ID Story 

6 'Connection, Control and Competence' epitomises the most significant change that has 
come from the Resilient Impact program. As a maths teacher, I have provided extra 
support to students in the After School Study Centre throughout the year to help me 
to connect with them as their teacher, and to enable students to have a greater sense 
of control over their learning, and with that the competence to be successful. While I 
have always offered additional support to students, this deliberate approach has made 
it more accessible to students, and it has made them appreciate that we do hear them, 
we do see them and that what they have to say and do is important to me. 

8 For me the story is understanding the three C's as a leader and future school leader. 
Understanding the three C's enabled me to be able to reflect on things, issues, conflicts, 
discussions, restorative conferences, answering emails, being on panels, in meetings, 
listening to parents and many more examples and understand and try not to judge, 
stereo type, make assumptions and LISTEN. Listening is my side by side friend ! I don't 
always get it right but I am conscious of the three C's and what this means the person or 
situation. I also monitor my own behaviour - not always easy as I am an empath, 
sensitive and passionate. My connection with others is through relationships and 
collaborating. I have really been more at ease with myself an my actions in a more 
confident and deliberate way as I ask myself why am I feeling this way is it CONTROL is it 
COMPETENCE .... I think this will ensure that I will be able to share my vision of the 
leader I am and who I want to become ............ Deep listening I think I will need this in 
the future but then there will be times control and competence will be needed by me to 
support and drive the vision I and others can see for the future. This model will be good 
to use for staff renewal when I speak to them aligned with our school policy / AITSL 
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standards. The 3 c's ... knowing them in yourself and others. Trauma and it's effects is 
also impacted on my practice. One day I had some students that I needed to have a 
restorative conference with 2 boys Year 5. After we spoke about the 3 C's we discussed 
why this incident occurred ............. It was about being competent in front of peers ........ 
more like the lack of it or the feeling of lack of it ......... the lack of control also identifying 
as a little part of this the teacher who had in their supervision let go of control and this 
also impacted them as they need control Connection was important to their peers also 
When I rang home I asked if they would like to chat to their parents a practice I do as 
part of restorative / competent child if I know all parties well. On speaker 1:1 Interesting 
one student's chat with their parent was al about being in control, competence and 
connection and connection was also given by validation from their parent .......... I love 
you whoever ................ The other student the response was the opposite it was 
cold.......... disconnected and no support either way Insights into families capacities and 
the 3 C's coming into play with parenting. I also engaged with another complex family 
EALD and I planned my approach with the 3 C's ... supporting the mother through this 
has been a positive step for me i my role in 2021. Thank You 

56 CoP has resulted in my implementation of key strategy through lens of student 
competence, connection and control. This has informed my practice when tailoring 
learning program in VET for re-engagement of students who are at risk resulting in 
improvement of days present. 

57 Including the three Cs in the PPL process proved to be integral in staff having an 
understanding of their students' needs and the students feeling connected, having 
control and reflecting on their goals (competence). Using the 3 Cs as a concept and 
activating strategies engages both staff and student's to create a shared understanding 
of learning. This could translate to understanding behaviour choices and how students 
can be agents in their learning. If this is language used in the PPL process from Junior 
School, then 

 

5. Consistent, Shared Language 

ID Story 

7 I feel like staff are all using similar language (responding not reacting, What, What, 
How?) now when talking about a student's situation and that staff are pausing first and 
becoming grounded before looking at what is happening under the surface for that 
student. It is so empowering that every staff member has now done at least a days 
training so everyone is aware of the LBI language 

22 The use of the language throughout the school has become consistent. Using the what 
what how framework to give clear language and structure to a variety of situations had 
been beneficial for all. 

51 The language associated with the Resilient IMPACT program used across the whole 
school in a range of different contexts, appears to be the most significant change I 
observed at the COP 20 Professional Development sharing days. The opportunity for 
staff to embed and “test” out their use of such language in practice in 2020 came across 
strongly. Growth action plans, the three Cs, mindfulness, side-by-side, creating a safe 
base were all described in detail, appropriately and most certainly not tokenistic. The 
lens of What-What-How has been applied to a range of situations – most notably the 
case management of students and governs the conversations we have with parents 



 

Interim Evaluation Report: Tenison Woods College  22 

 

(particularly in the Senior School). Coaching all staff and continuing to inform the parent 
and wider community will be important goals in 2021. 

59 A common language amongst staff that supports our interactions with students. This 
enables us to be consistent with our approach as a Whole School and supports students 
with a clear framework. 

61 It has been a fantastic learning process for ALL Poplars staff. This year has been great to 
have a little more combined time with Teaching and ESO staff on Pupil Free days. The 
shared language was a very fitting way of labelling and recognising many of the 
practices and philosophies that Poplars staff already enact. 

 

6. Integrated Use of Resilient IMPACT tools and strategies 

ID Story 

25 Throughout the year I have observed staff sharing a common language in their work 
with students and families. Words such as grounded, side by side, growth and 
listening have been apart of discussions when responding and caring for our students. 
I believe the Resilient Impact Training has taught staff to pause before they approach 
and respond to an issue and consider what is under the surface, what is going on for 
the child. As a counsellor I have had so many discussions with teachers this year where I 
have advocated for extra time etc for an assignment. When I have disclosed to a teacher 
what is going on for this young person (under the surface) I have only ever received 
understanding and support for the student and a focus on their own connection with 
the student. The What, What, How has been amazing for all of us to use in our roles and 
it is flexible and adaptable to so many situations. In particular the growth from staff in 
The Poplars has been incredible in how their have incorporated the RI Training in their 
work with staff and students. They are an absolute testament to this training. Yesterday 
I witnessed first hand a young child who was seeking connection and control be 
abusive toward a staff member. When the young person said sorry this staff member 
got down to their level side by side and with empathy and responded with gentleness 
focusing on connection with the young person. This moment was an activating 
experience for the young person who felt safe and loved. 

38 In a nutshell the most significant change for me has been the use of What-What-How. In 
looking at intentional practice I am continually seeking to validate my students. I see 
you, I hear you and what you say matters to me. The foundational needs are foremost in 
my planning, implementation of lessons and interactions with not only the students I 
teach but the colleagues I engage with. My aim is for the students to experience 
independence (control), feel competent and have connection with positive 
relationships. I believe one of the main factors in building connection is responding to 
needs rather than reacting. That is why I watch my tongue and at times take a few deep 
breaths when responding to a student that has behaved inappropriately. Let's face it we 
are only human and the demands of teaching can bring you undone at times. So if 
honest, yes, I do react. My gosh, do I ever. However, I respond to the student and then 
react later to a colleague. I do not think that you can put a value on how important and 
beneficial it is to your own mental health to "spew" it out. 

68 Our LBI journey has focused on the skills needed to work with students with disability. 
We’ve been working with our staff on the What-What-How  - breaking down the 
triggers  and identifying what’s going on under the surface for our students. We now 
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have a better understanding of what’s happening when incidents do occur and we are 
able to rebuild relationships more quickly and support students more effectively. 

47 I am delighted with the way LBI Foundation assisted us to evolve a whole school 
approach of being present to our young, with a safe base, side by side paradigm that 
utilised a growth action plan ‘what, what, how’ methodology. The awareness, skills and 
mindsets which evolved in our community ensured that we are better placed to care for 
our young, and particularly those who have experienced trauma. And we can achieve 
this with impact, reliability and sustainability. 

48 The Resilient IMPACT program has been a significant program in my own development 
in supporting staff and myself in understanding mindsets of people on a deeper level. In 
my role I am frequently working with areas of conflict, in student and staff contexts. The 
Resilient IMPACT training has supported me in approaching these conversations without 
having to necessarily have a direct response for the individuals, however support 
emotion being taken away from the issue at hand to explore what the direct concern is. 
We can very easily become offended when emotion is directed at you in conversation, 
understanding the fight/flight thinking has supported me in not taking offense to these 
conversations and listening deeper to the issue at hand. The What, What, How language 
has supported me numerous times working through student conflict. At the moment, 
we have a student in Year 8 who has had a wide variety of behavioral challenges over 
the year. In the past, (when he was in Year 6 & 7) a punitive approach was generally 
taken with this student. This training has supported me and the staff working with this 
student in taking our time with not having a direct answer and supporting the child to 
make the proactive choices. At times it feels as though these conversations have gone 
around in circles, until just last week. I have noticed the boy is spending a lot of his 
recess and lunch times with some peers in the Gilap Wanga Learning Community. When 
speaking with him last week, I congratulated him on his excellent start to Term 4. He 
told me that he has been in Gilap Wanga during his break times as he feels a lot calmer 
in this space rather than at the lockers. For the student to identify this rather than the 
adult, has shown that the conversations, asking the What, what, how has promoted 
deeper thinking in his own reflection time. This has been a true success. We understand 
that there will be still be obstacles and challenges with this student, but for this student 
to articulate that he needs to be in a calmer setting has been a big stepping stone in his 
self regulation. 

50 For me a significant change I have noticed at TWC is a change in culture and language. 
My story is something I have witnessed in others, and as a result, has continued to 
change my own practice. We have just finished a lengthy process of interviewing for 
POR positions at TWC for 2021-2023 and I have been involved in many of the panels. 
Almost without exception the staff member being interviewed used the language of the 
Resilient IMPACT strategies. To me, the noticeable difference is that the language of the 
strategies was integrated seamlessly into their responses. This demonstrated 
application of theory in a way that cannot be talked about unless it is actually 
happening. From responses abut teaching pedagogy through to dealing with conflict, 
staff gave example after example of effectively using the What, What, How approach, 
Working Side by Side, Responding rather than Reacting and the effective use of Growth 
Action Plans. It was heartening to hear of the integration of so many strategies and to 
hear the ones in which staff have changed significant aspects of their approach to 
teaching as a result of the Resilient Impact Training. I have been involved with a lot of 
Whole School PD in my teaching career but I feel the approach and content of the LBI 
training has had a significant and sustainable impact. 
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55 From my perspective, the Resilient IMPACT program has significantly changed the way 
in which I approach and engage with students and parents who have come to me 
seeking support regarding problems they are experiencing. The strategies that I have 
implemented and found very effective include the side-by-side approach; the evaluation 
of the said problem using WHAT-WHAT-HOW?, whilst also providing a safe base for the 
student/parent/caregiver wherein they know that anything shared with me (and 
another member of the SS Leadership Team) is confidential and that we are respecting 
their viewpoint or opinion. Further, I have made sure that I incorporate deep listening 
and really give the 'client' an opportunity to share without feeling that they are judged; 
instead, validating that 'I hear you, this is important to me, and what you say matters to 
me.' 

62 For me it has brought an awareness to situations (not a behaviour management tool) to 
think deeper about why students make certain choices & what contributes to this. 
Making the effort to work side by side with students and identifying with them What is 
happening, What's important & How are we going to action change has for me been the 
biggest change in supporting our students academics & well-being. 

 

7 Growth Mindset 

ID Story 

11 I don't have a specific story as such, but I will describe some of the subtle mindset shifts 
that I feel have occurred over the past couple of years. I feel that we are getting better 
at promoting a growth culture. In the current climate of being required to generate data 
and to be accountable for the story that it tells, we need to be able to grow - not just 
academically, but also in wellbeing. Looking through a Catholic Education lens, we want 
all of our students (and ourselves) to grow and to be the best people that they can be. 
So when we utilise frameworks such as What, What, How, it enables us to get to the 
heart of an issue. We are able to use this framework to determine what is important. 
When making difficult decisions, we can use it as a reference point to assist. By putting 
our energy into what is important and timely in the life of a child, we have more chance 
of helping that student to grow, and for that growth to be reflected in our data. 

24 Being new to the school I have not had all of the professional development in relation to 
the Resilient IMPACT program however from my experiences so far the concept of 
growth mind set is invaluable for students. Through the change in language students 
understand that they are building their knowledge one step at a time and whilst they 
may not have the concept "YET", they will get there in the future. It is SO powerful to 
ensure our students have a growth mindset so they can thrive, leading and learning in 
our world. 

32 & 
34 

The growth mindset 

I think the growth mindset is really important in getting staff and students to recognise 
that the brain is plastic and able to grow and strengthen connections. Often students 
who struggle with a particular concept or skill can give up or label themselves as being 
bad at something and this means they don't have the opportunity to see what they can 
really achieve. Having the growth mindset and instilling this in students means they can 
improve progressively and see their true potential. 

39 Growth mindset for behaviours in learning the language at year 8 and 9 levels. language 
learning is one of the hardest subjects in school, one significate issue for this subject is 
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disengagement and lack of interest. And also classroom setting for language subject is 
different from other subjects. Students inherent the learning and working habit from 
another class before they walk in a language class. However, their normal habit of 
learning faces a new environment. In a language class, one nature and feature is 
students need to spend more time to listen to the teacher, follow closely to every step 
that teacher leads students to walk. Learning a language is more like building a wall, 
disengagement and lack of concentration can destroy any bricks. Year 8 and 9 students 
are more likely to build their own rules in the class and disobey teacher's instruction. 
Therefore, before students entering the classroom, I tell my student explicitly what a 
good behaviour model will be expected. For example, I require students to stop chatting 
and bring the mind into studying a language lesson before entering in class, after 
entering the classroom, students sit down quietly and quickly, no arguing for chairs. If 
the effect of the starting up a lesson process is not satisfied, I will address any concerns I 
noticed immediately. Setting up a classroom routine consistently will train students' 
behaviour, and it helps me to get a classroom learning environment for the need of 
learning the language. 

49 The most significant change has been the swift adoption of SEQTA. From being 
introduced to it at the start of the year to having to not only have a grasp of the basic 
administrative functions but also detailed lesson plans and resources uploaded in the 
last few weeks of term, the resilience shown by staff has been outstanding. We did the 
best we could with 'what' we saw in the uncertainty of COVID 19, looked at 'what' we 
needed to do to address the situation. This all happened toward an end of term marked 
by community concern (if not fear), with staff putting in huge hours at this time (and 
into holidays in many cases) to ensure that no student would be disadvantaged if they 
were learning from home. This also marked the move towards a different way of 
operating for teachers, moving more into an online space than a paper-based one, 
throwing up all the challenges that a new process gives, especially to the established 
structure and routine for educators. Teachers were able to exercise their growth 
mindset in response to the situation, and this online movement has changed the way 
we assemble and deliver our lessons. The Resilient Impact 

54 The most significant change that I have seen is the rollout of SEQTA to the teaching 
staff. This was done over a very short time frame and I know that caused a lot of anxiety 
amongst the teaching staff, but with a growth mindset, I know that everyone gave it a 
chance and in my eyes has been a successful year. 

 

8. Validation 

ID Story 

20 As well as two Year 12 English classes in 2020 I have been teaching two Middle School 
English classes - Year 8 and Year 9 as part of my 0.8 allocation. My Year 9 class has been 
particularly polarised in terms of behaviour, work ethic and outcomes this year. I have 
recently been able to make use of several strategies covered in our resilience focus to 
facilitate improved learning opportunities in the class. Enabling the challenging 
students to be acknowledged and have their say (I hear you, I see you, What you say 
matters to me) has seen a positive shift in communication during the lesson. 
Furthermore, responding, rather than reacting, to negative attitudes and behaviour, 
has reduced friction in the classroom which everyone benefits from. It is always 
valuable to reflect on ongoing practices as each cohort brings different demands (and 
delights!) and necessitates a finetuning of one's professional skills. 
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42 The most significant change for me has been intentionally trying to fulfill: 'I hear you, I see 
you and what you say matters to me'. I don't believe this intention is possible without the 
act of LOVE- to act for others in their highest possible interests above self. So each learner in 
my care needs to feel confident that they matter- their learning matters and they are 
important. This comes at a cost to self- investing extra time, extra patience, encouragement, 
finding new ways to scaffold, adapt, change the pedagogy in order to engage and incite 
interest and self belief for the learner beyond the content and into life and their future 
potential. "Love one another. As I have loved you, so you must love one another" John 
13;34. To act in the highest and best interest- above self. LOVE. 

 

9. Student Agency and Engagement  

ID Story 

21 Increased student agency in my class and the interaction of my students in lessons 

35 The most significant and exciting change which has resulted in the learning from the 
Resilient impact training is the structure of the learning taking place in the Gilap 
Wanga learning community. It has been wonderful to be part of the huge change 
taking place in learning and pedagogical practices. Student agency and voice has 
been a focus as well as integration of learning areas. This exciting new endeavour 
will hopefully increase student engagement, decrease negative behaviour, increase 
success and self efficacy. 

33 The Global Perspectives curriculum planning for year 7 is exciting to be a part of. 
There are many things to look forward to as we move towards 2021 and the new 
look middle school in Gilap Wanga. I was also really excited to hear from the healthy 
lifestyles team, with their focus on the transition program for next year. This is an 
area that particularly interests me as pathways coordinator as it is often students 
that are on my lists who struggle the most with transitions- both to the new school 
but also in other areas of their worlds. The move away from "high Performance" for 
PE is encouraging as many of my students find this an area that causes high anxiety. 

 

10. Wellbeing and Resilience 

ID Story 

29 There is no one story really that stands out as this whole year has presented 
challenges that required use of strategies from the Resilient IMPACT training. From 
the introduction of SEQTA and the fast tracking of implementation to running classes 
in blended modes (whilst being prepared for full online learning). The resilience of 
staff was tested by continuing to offer the best education we can, whilst dealing with 
personal, familial and student concerns surrounding COVID19, mental health, 
physical health, social distancing and financial insecurity. Honestly, our community 
has been one of great resilience, our students, staff and families have managed to 
continue life with fairly minimal impact. 

30 This year has been one of the most challenging years both professionally and 
personally. The result has been a uniting of minds to form a community of 
tolerance and understanding. The program fits in a year of difference, change and 
unknown futures. The students are facing this with their backpack of emotions, 
challenges and in some cases unstable home conditions. I have found myself more in 
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a wellbeing role, allowing students to enjoy the experiences whilst in a caring and 
safe environment away from what is happening outside our doors. 

37 In the library I think the Resilient Impact program encouraged us to continue to 
engage deeply with the wellbeing aspect of our students in promoting the library as a 
safe space to go to both in break time and during class time. In a large school such as 
ours and across all the year levels that can be challenging. However, through 
lunchtime programs/activities, tabletop resources, quiet spots to read/study and 
group areas to engage with peers, I feel most of our students could say that the 
library has a space for them if they need it. One group in particular that I can think of 
is mainly year 8-10 boys who love playing interactive/networked computer games. In 
discussion with the HOMS and the boys we have been able to welcome them in to 
the library during break time to play these and library staff for the most part see the 
boys interact respectively with each other, other students and library staff in an 
activity that there was no "space" for prior to 2019. 

52 The formation and implementation of the 9SHINE program which was formed around the 
LBI framework. The fundamental approach of developing resilience through positive 
psychology and outdoor learning challenges provides a unique and tailored experience 
for students to enhance their individual capacities. This program is a vehicle for activating 
wellbeing and life potential of students, while also challenging and upskilling staff in the 
adoption of a growth mindset. Students will be tested to overcome challenge and 
adversity throughout the experience to develop key life skills, form healthy relationships 
and engage meaningfully within the TWC community. All of which are fundamental 
principles of the 9SHINE experience. 

53 I enjoyed the great work that Ian, Nathan, Nick, Fraser and Ange had put in. Their 
intentional approach has lead to great change amongst the impending Healthy Lifestyles 
subject and enabled the High Performance Program to adjust and set it's future. 

66 From completing the COP, I have found that the students in year 9 are significantly more 
interested in the Pastoral Care Program. They have become more resilient and 
comfortable around staff and students, in particular my home group. The program also 
offered for me to continue to develop my skills with working with students and how to 
best respond to them. 

 

11. Side by Side Coaching and Support 

ID Story 

45 The Resilient IMPACT Program is really encouraging a side by side approach to activities 
within our school. One example of the benefits I see of this approach was the way HPSP 
students were welcomed into the Auskick program this year by Tina Opperman. The 
HPSP students worked alongside adults, sharing their knowledge in a positive and fun 
environment. It wasn’t just the JS Auskick students learning in this activity. Our HPSP 
students were gaining core skills and knowledge to engage meaningfully with the wider 
school community. Our students, in both age brackets of this program we’re empowered 
to learn, to demonstrate skills and to engage in the curriculum in a success oriented 
environment supported by the adults around them. I am not sure if this was happening 
before Resilient IMPACT training at TWC however see examples such as this, outside the 
classroom environment, helping us to build strong, independent and resilient lifelong 
learners. 
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12. Whats Most Important 

ID Story 

60 I feel as though the Resilient IMPACT program reminded us of, and reinforced the 
benefits for both students and teachers when applying the strategies covered within the 
program including responding not reacting and using side by side techniques. I think as 
teachers we are fantastic at determining the ‘how’ in any given situation and perhaps 
the most significant change has been in working backwards to a certain extent to 
consider the second ‘what’ and really determining what is important and what growth 
we want to see before considering the ‘how’. 

 

13. Evaluation of the Event rather than Resilient IMPACT 

ID Statement 

4 As a new staff member at TWC this training has allowed me to get a better 
understanding of how things are done within in the school and why. It has given me a 
clearer picture of the roles teachers have within the school and where and who I can 
approach for support. It has opened up a window for me to look at my own pedagogy 
and observe and listen to others and adapt and change ways I am doing things to 
respond more effectively to my learners. I have got to know teachers more closely and 
enjoyed the time to reflect, listen and share ideas with them that is relevant, useful, 
interesting and real life challenges. There were so many wonderful topics and I would 
have liked to get around to hear and see more. However, what I did see was very 
rewarding and has given me much to think about on a deeper level. Thank you for the 
opportunity. 

23 In the business of teaching life it can be difficult to reflect on your practice in a 
meaningful way. Today has provided me with the time to deeply listen to others journey 
of their what, what how framework and consider how I can improve my teaching 
practice. 

27 One of the presentations today (from a teacher at Mary Mac) but so inspiring that this is 
something I will be looking into in 2021. The ways in which she has engaged her learner 
seems like fun. Research shows that hands-on learning helps increase student 
engagement and improves retention of the information learned. I am sure that our kids 
will love hands on learning by making books. 

28 One of the presentation I have attended was "How can Bookmaking/Writer's Notebook 
be employed to teach explicit grammar and language features in a contextualised and 
engaging manner?". The presenter, a young career teacher, has explained how she 
teaches young students the English grammar and how they enjoy to create their own 
books while learning the rules in their language. This is something I have used for most 
of my teaching career, but often criticised because "not enjoyable for students". I was 
impressed when I heard that a new generation of teachers are using an old fashion tool 
for teaching a language. I also believe that "The three C’s [are] a “critical ingredients for 
a healthy child and youth development." - Martha Farrell Erickson, PhD." 

36 100 things has had a significant impact on my life. Hearing Sebastian speak and 
introducing the concept hit home with me immediately. The idea of documenting my 
goals has lead me to add more goals and held me accountable to them. I have set goals 
in both in my personal and professional life, and have completed several small goals and 
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have several large goals underway. I felt it was a life-long high level overview tool I could 
use in my personal life and have fun with, and professionally to further my career. 

63 (Not sure what 'describe a story' means) I was particularly impressed with Brad Maney's 
group presentation on how the year 9 PC had been reshaped. It set the standard high but at 
a standard I think is needed to make PC lessons meaningful. The challenge will be to 
maintain that standard for the students as they enter into year 10 and beyond. All the talks I 
attended were interesting and inciteful and demonstrated the thoughtful work that the 
teachers at Tenison put into their professional planning and relationships with the students. 
This in itself shows optimism for the future for the teaching and learning at Tenison. 

64 Although I was relatively late to the process, I love these types of programs and was 
thrilled to be involved. The amazing opportunity to confer and collaborate, compare and 
contrast with other dedicated educators. To enable the forum where ideas were shared, 
experiences capitalised on and inspiration fired by those 'at the chalkface'. I thought the 
concept and execution of collaboration where we had the time, space and directive to 
construct and explore a focus was incredibly important to authenticating the experience 
and expertise of the teaching staff. I found the workshops I attended to be highly 
engaging as they were of relevance to my cohort of students and were delivered by 
teachers who had had the same experiences I had. One workshop stood out in 
particular; where, in the one session, one teacher spoke to open inquiry with her Yr 
twos (a brave but very rewarding decisions!!!) and how beneficial it was to her students 
and then another teacher spoke how direct instruction with the book keeping for her Yr 
threes was a fantastic fit for her students. I loved the way this epitomised the 
parameters of education, how two strikingly different pedagogies have both been 
shown to be highly effective. I also enjoyed the range of conversations, topics and issues 
that were addressed. It was really inspiring to see and hear the breadth of engagement 
and focal points that our industry encompasses. 'Lighting these fires', getting the 
perspectives, histories and inspirations of what other educators are doing is really 
energising and plants those seeds in relevant, 'real world' ways. 

 


