
Summary of Results 

A qualitative approach using thematic analysis was employed as the focus of the 

study was on participants’ experiences, understandings and perspectives of embedding 

intentional practice. Focus groups were used to investigate participants' experiences using 

intentional practice including the barriers and enablers to implementation. The study also 

examined how intentional practice shaped staff-student interactions and supported student 

growth. Participants were required to have had six months experience with the program to be 

eligible to participate. Eligible participants came from five educational settings located in 

various areas of South Australia. There were 13 participants which included 5 males and 8 

females. Three participants came from primary school settings with the remainder of the 

participants working in secondary school settings.  

Three key themes were identified regarding the embedding of intentional practice and 

the ways it had shaped educators’ support of and interactions with students, and delivery of 

wellbeing initiatives. Each sub-theme was reflective of an enabler when embedding 

intentional practice within an educational setting. Table 1 presents the central themes and 

sub-themes found within the data, including the main concepts found within each theme. 

 

 

 

 

 

 

 

 

 



Table 1 

Central themes and sub-themes of the focus group, including main concepts within each 

theme  

Theme name: Main concepts within the theme 

Central theme:  

 A culture of intentionality  

 

-shared intent 

-contextual aspects 

-a process for thinking 

Sub-theme: 

Looking below the surface 

-building relationships 

-student centred with a focus on growth 

-growth action plans 

Sub-theme: 

The need for training 

-champions in the space  

-empowering educators 

Sub-themes: 

A shared language 

-IMPACT program practical strategies that are 

easy to use- ‘what, what, how’, growth action 

plans, grounding, side by side 

-empowering 

 

The central theme of ‘a culture of intentionality’ permeated all the other themes.  A 

culture of intentionality allowed educators to mindfully look at what was behind the 

behaviours of students. Simultaneously, a culture of intentionality allowed educators to have 

students’ needs in focus and to focus on the wellbeing and growth of the student. Hence, a 

culture of intentionality was the framework or ‘lens’ through which educators viewed 

wellbeing processes and operations within the school. Many educators recognised that to help 

embed intentional practice as a part of the school culture it had to become part of everyday 

processes. Furthermore, having a culture of intentionality meant that student wellbeing was 

not seen as a single educator’s responsibility and gave staff confidence to be empowered in 



the decisions they made and know that they are supported as a team all working together. The 

central theme of intentionality included being purposeful, deliberate, and mindful during 

every interaction with students, fellow staff, parents, and the community, all with a focus on a 

growth intent. The concept of intentionality is proactive in nature, as it allows educators to 

step back and see the big picture. Intentional practice was seen to value add to existing 

programs and not to discredit or replace other already embedded wellbeing programs.  

As a result of the program, educators had focused more on ‘looking below the 

surface’ and being proactive instead of reactive when confronted with a student who was 

dysregulated and, therefore, displaying undesirable behaviour. The culture of intentionality 

made ‘looking below the surface’ a common or almost inherent practice. This shifted a 

mindset to one of empowerment for educators in responding to incidents. This aided in the 

development of stronger relationships, particularly with students, but also with other staff 

members and parents, including partnerships with families.  Staff were getting to know the 

students more deeply and this had an impact on their relationships as students felt more 

respected, considered and valued. Furthermore, by developing stronger relationships 

educators found that they were able to be more compassionate, understanding and empathetic 

toward students. A concrete way of looking below the surface was through the 

implementation of growth action plans, which are personalised wellbeing solutions developed 

alongside the student that identifies areas of growth, contextual aspects that are involved and 

achievable ways to get there. Growth action plans were identified as an invaluable tool for 

ensuring learning was student centred and had an intentional goal. There were concerns that a 

potential barrier to the implementation of growth action plans was the significant time they 

took to devise and that this was a challenge as staff often needed to be one on one with the 

student. Another way a culture of intentionality was operationalised was through a shared 

language. A shared language provided a universal way for staff to express themselves within 



the school culture. Participants suggested that intentional practice gave educators a particular 

way of conducting conversations and a language to use when discussing students' wellbeing 

challenges. A shared language also meant that the focus was on students' strengths. It also 

impacted students’ ability to regulate their behaviours because they had a language to 

describe their emotions and strategies to help when those emotions caused dysregulation. The 

IMPACT training was seen to assist in the growth of a shared language. Participants reflected 

that the tools provided in the training, specifically the “what, what, how” style of questioning 

and thinking helped developed a shared language. It was felt that the ‘what, what, how’ 

allowed for structured conversations which focused on intent, growth and what was 

contextually happening for the student, with a shared understanding of what actions could be 

taken next. Having a shared language allowed families to have greater confidence in 

educators and the educational setting. Through the use of the ‘what, what, how’ approach, 

when a student experienced challenges emotionally or behaviourally, parents could see a 

deliberate approach and care for their child’s wellbeing. Having a shared language and a set 

of tools also allowed students to be empowered and utilise IMPACT strategies, such as 

grounding themselves in their day-to-day interactions.  

The final sub-theme involved the importance of training as a prerequisite and having 

champions of the approach within the educational space. Patterns in participants’ reflections 

suggested that training needed to be backed by evidence (science), be practical, user-friendly 

and easy to understand (translatable), fit within existing research and educational programs, 

and be delivered with useful resources that were sustainable. Furthermore, participants agreed 

that one of the great parts of the embedding process was having initial training and then 

ongoing online small modules that allowed for upskilling. This allowed staff to ensure that 

they kept the approach at the forefront of their practices. Participants felt that the training 

empowered educators to be successful in the implementation of intentional practice and, in 



turn, to scaffold students in the use of the intentional practice in their day-to-day wellbeing 

and learning. Participants identified a potential barrier to training resulted when new staff 

members became part of the team, this was challenging as they didn’t have the same level of 

understanding of concepts taught. Another barrier to the training was the ongoing cost of 

training which needed to be a consideration and budgeted for.   

Conclusion 

 This research suggests that intentional practice offers a systems perspective backed by 

evidence that, from educators’ perspectives, is easy to use, sustainable, and can positively 

impact the wellbeing of students and empower educators. The approach provides educators 

with a ‘lens’ of intentionality, which creates methods educators can use to interact and work 

with students and their families. At its best, the approach can create a culture within the 

school, which permeates into everything educators do. By intentionally looking under the 

surface of students’ behaviour with a growth intent, educators felt they were developing 

relationships with students, considering their needs, seeing the best in the student, and 

empowering both students and themselves. However, for the approach to be sustained 

ongoing training and staff development is needed. Whilst this research did have limitations 

that should be addressed in further research, there was consistent support for the use of 

intentional practice in the process of improving student wellbeing. Overall, this research 

suggests that future wellbeing initiatives may benefit from considering a systems perspective 

that focuses on growth in relationships, provides shared methods and a shared language for 

educators and students, and allows ongoing training and development to empower both staff 

and students alike.  

 


